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1. INTRODUCTION
a) Justification of the programme
This programme is initially based on current legislation, including the right to education as expressed in article 27.5 of the Spanish Constitution of 1978, as well as equal access to culture as expressed in article 44. 
Organic Law 8/2013, of December 9 , for the Improvement of Educational Quality, which defines the curriculum as the regulation of elements that determine the processes of teaching and learning for each subject.
[Spanish] Royal Decree 1105/2014, of 26 December, establishing the basic curriculum of Compulsory Secondary Education and of Bachillerato studies.
ECD Order/65/2015, of 21 January, describing the relationship between skills, contents and evaluation criteria for primary education, compulsory secondary education and Bachillerato studies.
DECREE 87/2015, of 5 June, of the Consell, establishing the curriculum and describing the general organisation of Secondary Education and Bachillerato studies in the Valencia Region. 
Based on the above legislation, together with the characteristics of the educational centre itself, where educational principles and intentions are applied, the programme has been designed for the subject of Music in E.S.O. (compulsory secondary education) studies.
b) Contextualisation.
The centre I.E.S. "........................", where our programming will be undertaken, is located in a town with a population of about .........................
Types of families (economic resources, educational background, ...) and students in the centre are .........................................................
Students at E.S.O. level, aged 12 to 16 years, are at the time of their life cycle that evolutionary psychologists call "Adolescence", which must be taken into account, as this is a time of transition and change in which conflicts can occur more frequently. Adolescence means transition, ie, teenagers are changing from children into adults, both physically and psychologically:
The physical changes that occur to the adolescent's body causing this transformation constitute what is called "pubescence". These biological changes signal the end of childhood, which is easy to observe in adolescents, characterised by rapid physiological development, change of the voice, which is to be taken into account for singing activities.
In turn, the psychological changes occurring during this stage give rise to adolescence (G. Stanley Hall), meaning that young people are forming their personalities, influencing how they behave, and adopting attitudes of rebelliousness or of respect for adults, including both parents and teachers. On the level of understanding, according to Piaget's psycho-evolutionary theory, students are in the phase of consolidating their formal operations. This is the stage in which the human brain is able to formulate abstract thoughts, or use hypothetical-deductive reasoning. This means they do not need physical referents for thinking and problem-solving. This will be taken into account when relating different aspects of history over time, using fixed periods, because while some students will already have reached this phase, others may present certain difficulties while still in the consolidation phase.
2. AIMS OF EACH STAGE LINKED TO MUSICAL MATERIALS
Pursuant to [Spanish] Royal Decree 1105/2014, of 26 December, establishing the basic curriculum of Compulsory Secondary Education and of Bachillerato studies. Compulsory Secondary Education in Spain (E.S.O.) contributes to developing in pupils capacities that allow them to:
a) Accept responsibility for their duties, knowing and exercising their rights in respecting others, practising tolerance, cooperation and solidarity among people and groups, practising dialogue, strengthening human rights and equality and equal opportunity amongst men and women, as common values in a plural and intercultural society, and preparing themselves to exercise democratic citizenship.
	In music studies pupils practise a variety of activities involving social relationships, respect for others, observation and concentration, discipline and obedience, sensitivity, personal awareness and creativity. Group activities include playing music together, dancing, sharing instruments and materials, team work, etc. 
Through an analysis of the various social functions of music in each culture, pupils are given the necessary criteria for understanding others better, opening channels for communication that bridges gaps between peoples and cultures, promoting equality and respect amongst gender groups.


 b) Develop and consolidate habits of discipline, study, and individual and team work as a necessary condition for the effective accomplishment of learning tasks and as a means of personal development. 
	The variety of tasks performed in music studies (corporal and instrumental interpretation and creation of musical pieces) helps pupils to express themselves in various ways, using artistic languages and developing their creativity.


c) Value and respect differences in gender and equality rights and opportunities for all; rejection of discrimination against people due to gender or any other reason or for any other personal or social condition or circumstance; rejection of stereotypes that imply discrimination between men and women, as well as any manifestation of gender violence.
	This is closely related to personal growth. Part of this growth involves detecting likes and dislikes – as regards people or fictional heroes – and admiration or disdain. Music provides us with clues and information about ourselves if we analyse our inclinations. This process is much more latent to the teens than to other ages, in which they can identify musical styles such as hip-hop, grunge, heavy metal, etc. as a way towards self-knowledge. Other material is also used to show pupils their idiosyncrasies, such as: Mozart, folk music, jazz, gamelan, etc.
Group work in this material gives rise to ongoing opportunities for pupils to openly share with others, or before others, their more intimate qualities, giving them more self-knowledge and developing their self-esteem.
Making music together is a way of creating greater awareness and strengthening their capacity to perceive, react and empathise with others' moods, feelings and needs, and develop a sense of community.


d) Strengthen their affective capacities in all areas of personality and in their relations with others, rejecting violence, prejudices of all kinds, and sexist behaviour and learning to solve conflicts peacefully.
	Participation in a range of musical activities, especially those requiring group interpretation and creation, which require collaborative work, helps students to enhance their relationship-forming abilities. This gives them the opportunity to express their own ideas, value those of others and coordinate their own actions with those of all other members of a group, and to accept responsibility for the attainment of successful results.


e) Develop basic skills in the use of information sources for the acquisition of new knowledge while enhancing their capacity for criticism; acquire basic preparatory skills in the field of technologies, especially information and communication technologies.
	Dealing with musical information through reading the specialised press or the works of music critics, album covers, bibliographical references, Internet, etc. all helps pupils to achieve a more adequate use of information and to develop their own musical criteria. 


f) Approach scientific knowledge as an integrated body of knowledge structured into different disciplines, and learn and apply methods of identifying problems in the fields of knowledge and experience.
	Both theoretical and practical tasks are used to develop self-control in attention and concentration. Study techniques are used in learning a song and being able to play or interpret musical fragments, through concentration and analysis of different listening exercises and music scores.


g) Develop an enterprising spirit, self-confidence, participation skills, discernment, personal initiative and the capacity to learn how to learn, plan, make decisions and accept responsibilities.
	Music, in its creative and participative aspects, offers a series of strategies for propitiating both team work and individual work. Elements such as attention, concentration and memory, order and analysis are basic precepts in approaching the materials used in music. Also important are collaboration and joint efforts, as mentioned above, and abilities to plan and manage projects. Interpretation and composition are two clear examples of activities that require prior planning and appropriate decision-making to obtain the results being sought.


h) Learn how to express oneself correctly, both orally and in writing, in the Spanish language and, the language of their autonomous community, if relevant, using complex texts and messages; develop skills in acquiring knowledge, reading and studying literature, and develop reading habits and tastes.
	Music has its own contributions and linguistic requirements that call for a specific vocabulary and manners of expression. Similarly, the character of music as a universal language, on the one hand, and its integration with other artistic expressions, on the other, generate linguistic diversity, which can be shared and used in common, especially in daily communication. Tasks involving the search for information on different periods and composers, as well as reading music criticisms and other documents, promote the development of understanding and expression of this language.


i) Understand and express oneself in one or more foreign languages in an appropriate way
	By listening to examples of vocal music with texts in different languages (English, French, Italian, etc.), in which thoughts and feelings are expressed and interpreted, pupils are able to extract the main and the secondary ideas and give their opinions on these. They also interpret songs in their original language: (English (pop), Latin (Medieval songs), etc. 


.
j) Acquire knowledge of, learn to value and respect the basic aspects of their native culture and history, and their artistic and cultural heritage, and those of other people as well.
	Entering into contact with a wide variety of music, from both the past and the present, favours the understanding of different cultures and their contribution to human progress, and through this, helps students to value others and the characteristics of the society in which we live.
Music as a subject promotes the capacity to critically appreciate, understand and value different cultural and musical manifestations through perceptive and expressive experiences and through gaining knowledge of music from different cultures, periods and in different styles. This reinforces open and respectful attitudes and offers elements for the elaboration of appropriately founded judgements with respect to different musical manifestations.


k) Understand and accept the functions of their own bodies and those of others, respect differences, reinforce personal habits for health and well-being and incorporate physical education and the practise of sport to favour their personal and social development. Pupils learn to know and value the human dimensions of sexuality in all its diversity. They learn to critically value social habits related to health, consumerism, caring for living things and the environment, contributing to better awareness and conservation.
	Musical education helps pupils to develop their personalities more harmoniously. It stimulates the brain. It tunes up auditory faculties and develops capacities for motor behaviour required for psycho-physical balance in individuals: coordination, time-space relationships, balance, etc.
Also covered are the problems of noise pollution and distractions that may originate from the inappropriate use of music amongst pedestrians or vehicle drivers, the inadequate use of earphones, etc. In addition, in singing exercises the whole sound producing apparatus is used, including relaxation, respiration, voice production and communication. Dancing also promotes the practise of sport and helps towards personal and social development.


l) Appreciate artistic creation and understand the language of different artistic manifestations using diverse means of expression and representation.
	Music as a subject for study contributes to the knowledge of other cultures, through listening exercises, musical practise and dance. Comparisons of similarities and differences are made as regards current-day music and the music of historical periods (i.e. pop music versus Classical music).
Music also has the capacity to provoke emotions and feelings, and this is one if its strongest assets when it comes to motivation in appreciators of any of the arts.


a) Aims of the Music Area
1. Develop musical listening skills through recognition of the parameters of sound and the basic elements of musical language.
2. Work with the graphic representational elements of music in both reading and writing musical signs.
3. Develop capacities for musical improvisation.
4. Achieve a greater command of the basics of composition and the forms of musical organisation.
5. Interpret simple musical forms and develop musical capacities and skills in individual and group tasks.
6. Respect one's own and others' musical creations.
7. Investigate the sound-producing possibilities of objects and materials.
8. Discriminate different instruments, voices and voice groups by ear.
9. Decipher musical signs and codes by reading music scores.
10. Value silence in listening to music.
11. Distinguish different types of music and their cultural origins.
12. Describe musical organisation and structures in a music piece by interpreting it, either live or in a recording.
13. Locate and describe situations in which an indiscriminate use of sound is used and provide solutions.
14. Relate music to other disciplines.
15. Enhance pupils' interest in different cultures and diversify musical preferences.
16. Familiarise pupils with Spain's cultural heritage and help them to adopt attitudes fostering its conservation and transmission to others.
17. Help pupils to develop a critical attitude towards music and provide them with means for discussing and reasoning about musical questions.
18. Place value on current-day music by developing pupils' capacities for critical analysis and interest in its creative and innovative qualities.
19. Work with technological tools for recording, playing, creating or interpreting music.
20. Familiarise pupils with computer resources as a means of learning and investigating musical themes.
3. SKILLS 
Royal Decree 1105/2014, of 26 December, establishing the basic curriculum of Compulsory Secondary Education and of Bachillerato studies, defines competencies or skills as the capacities to integrally apply the contents of each subject matter in each educational stage, for the purpose of achieving an appropriate command of related activities and the efficient resolution of complex problems involved therein.
For the effects of the present Royal Decree, the skills required under this curriculum are as follows:
a) Linguistic Communication. (LC)
b) Mathematical skills and basic skills in science and technology. (MSST)
c) Digital skills. (DS)
d) Learning to learn. (LTL)
e) Social and civic skills. (SCS)
f) Sense of initiative and entrepreneurial spirit. (SIES)
g) Cultural awareness and expressiveness. (CAE)
This decree concludes by saying: “for an efficient acquisition of skills and their effective integration in the curriculum, integrated learning activities should be designed that permit pupils to advance towards the learning goals in more than one skill at the same time.
Among those to be fostered are the development of linguistic communication skills, mathematical skills and basic scientific and technological skills.”
In reference to key skills, the area of Music, in view of its integral character, contributes to the development of all of these, but particularly the skills related to "Cultural Awareness and Expressiveness" in all of its aspects. It also strengthens pupils' capacity to perceive, comprehend and benefit from musical productions, by improving understanding of music per se, and favouring its consideration as a means for personal enrichment. Familiarity with major musical works in each period promotes the creation of a cultural identity. Open and respectful attitudes are fostered, and elements are provided for the elaboration of fundamental judgements and opinions on different genres and styles. Music interpretation, improvisation and composition, done either individually or in groups, permit ideas and feelings to be expressed, and aid in the acquisition of skills in cooperation and teamwork. Lastly, values such as effort, perseverance and self-discipline are necessary pre-requisites for the creation of any quality-based musical production.
As regards "Linguistic Communication" skills, the subject area of Music, inasmuch as it is a language in itself with its own specific codes, contributes to the acquisition and usage of a basic musical vocabulary. Vocal expression fosters skills related to the production of speech and the correct articulation of sounds. Singing contributes to the knowledge and enjoyment of language, favouring the interiorisation of linguistic structures as well as the development of a greater vocabulary.
As regards "Mathematical skills and basic skills in science and technology", the representation of the sound parameters on music scores aims to reflect the attributes, time relationships and proportions of given musical elements. Sound as a physical phenomenon can be appreciated and understood better from the experience of listening to music and expressing music. In addition, the contents related to vocal and instrumental techniques fosters the development of this skill by preventing possible posture and/or vocal problems derived from inappropriate body postures.
The subject of Music contributes directly to the development of "Digital skills". The search for, selection and use of music information using appropriate sources and media, as well as knowledge of the hardware and software used in music, and of digital audio formats and sound management techniques, all favour the acquisition of these skills. Of special note are the various forms of participation as regards creating and disseminating musical contents, bearing in mind ethical questions such as digital identities, copyrights, user licences and other standards for digital interaction.
In reference to "Learning to Learn" skills, listening helps pupils to strengthen their basic capacities for individual study such as attention, concentration and memory, followed by reflection and analysis. Furthermore, all music creation and expression activities require that pupils gain greater awareness of their own capabilities and oblige them to efficiently manage their time and resources. These processes in turn call for a high level of motivation, as well as strategies for planning and compliance for the achievement of expected aims.
Music also contributes to the acquisition of "Social and civic skills". Participation in music activities, especially group creation and interpretation, promotes the acquisition of behaviour that is appropriate for social relationships. Group experiences offer pupils the opportunity to coordinate their own efforts and actions with those of others and take responsibility for the results. Participation in volunteer concerts fosters the ideal of "learning to serve others" and helps towards interaction with society. In addition, contact with a wide variety of music and styles favours the understanding of other cultures, develops tolerance, overcoming of prejudices and biases and promotes interest in intercultural communication and diversity.
Lastly, music contributes notably to the development of skills in the "Sense of initiative and entrepreneurial spirit" as it brings into play the abilities of planning, innovating and managing projects using imagination and creativity. Song and choreography creation, selection and preparation of concert repertoires and the creation of a school musical or operas are some of the many projects that can be undertaken in this area. All of these promote abilities such as the taking of risks, solving of problems, critical thinking, perseverance, a sense of responsibility, increasing self-esteem and leadership capabilities, which are all key factors to be acquired in this area.
4. CONTENTS
As opposed to the more summarised and experiential character of Artistic Education in Primary School, the Music Area in Secondary Education permits a more differentiated and analytical approach, bearing in mind the developmental characteristics of students as far as abstraction levels are concerned. This differentiation does not mean, however, that the focus of the material should be different, as it revolves around two fundamental concepts in musical education - perception and expression. Both concepts are closely linked to the structuring capacity of musical language. 
The contents of this area have been organised into five blocks: “Interpretation and Creation", “Listening", "Musical and Cultural Contexts", “Music and Technology" and "Common and Transversal Subjects". all blocks are interrelated and their different types of content are to be worked on in the classroom in an integral manner, so that the two areas of perception and expression help to strengthen each other.
Developing skills and gaining a command of musical language follow a process similar to that of any other mother tongue, so perception or hearing is always the start of the teaching process. In the "Listening" section pupils acquire and interiorise sound structures and elements of musical language that are necessary for comprehension, use and enjoyment. 
In the "Musical and Cultural Contexts" section, they relate musical heritage to its appropriate culture and history, through descriptions of the development of musical elements in different styles and periods. The time sequence, instead of following the normal chronological line from the Middle Ages, starts with the historical periods of the Modern Age (Renaissance, Baroque and the Classical Period), which is better assimilated by pupils of a more mature cognitive age.
The “Interpretation and Creation" section aims to develop capacities related to vocal and instrumental expression, movement and dance. Its purpose is to ensure that pupils achieve a basic command of the techniques required for singing and playing an instrument, bearing in mind rhythm and motor functions associated with movement. Musical creation refers to exploring and combining sounds by improvisation, making musical arrangements and individual and group composition. 
The “Music and Technology" section promotes knowledge and use of new technologies related to music, which are of special importance in this stage in view of the popularity of these technologies in the daily lives of pupils. 
The "Common and Transversal Subjects" section provides a number of elements common to the areas being developed in all transversal skills, thereby complementing the contents of this subject. 
In the fourth course, where the material is optional, the same block structure is maintained to give continuity to this stage, deepening knowledge in some content, especially in relation to the functions of music and the professions connected with it, and their relationship with other artistic languages ​​and means of expression.
a) Contents, evaluation criteria and their relation to key skills.
COURSE 1
	Section 1: Interpretation and Creation 
Course 1

	Contents
	Evaluation criteria
	Skills

	Care and improvement of vocal technique to achieve appropriate expression. Practice in abdominal breathing.
Vocal interpretation, by imitation and using scores, of rhythmic formulas based on simple time signatures with different combinations of accents and tempos, valuing the importance of a specific beat in group interpretations.
Interpreting vocal pieces with 2 and up to 3 voices, with emphasis on being in tune.
Extension of the repertoire of songs and vocal pieces from around the world, using imitation and sight reading of scores, in historic styles and modern pop music, paying special attention to the heritage and traditional repertoires of the Valencia Region.
Improvising, either individually or in group, vocal pieces on diatonic, pentatonic and blues scales, generating melodic dialogue with a variety of dynamics.
Initiation in vocal interpretation and improvisation using avant-garde proposals via or with the support of musical and gestural languages.
Initiation in techniques for emotional control to improve interpretation before classmates and the public.
Promotion of interest and respect for individual and group contributions.
Attention to and improvement of instrumental techniques for classroom instruments, electronic instruments and the body itself to achieve appropriate expressiveness, with special attention to correct body postures, hand and arm posture, and care and maintenance of instruments.
Use of the body as a means of musical expression, using rhythmic activities and body percussion, exploring a variety of possibilities.
Instrumental and corporal interpretation, by imitation and using scores, of rhythmic formulas based on simple time signatures with different combinations of accents and tempos, valuing the importance of a specific beat in group interpretations.
Interpretation of instrumental pieces using simple accompaniments, and reinforcing execution techniques.
Extension of the repertoire of songs and vocal pieces from around the world, using imitation and sight reading of scores, in historic styles and modern pop music, paying special attention to the heritage and traditional repertoires of the Valencia Region.
Improvising, either individually or in group, rhythmic accompaniments and instruments on diatonic, pentatonic and blues scales, generating melodic dialogue with a variety of dynamics.
Initiation in instrumental and corporal interpretation and improvisation using avant-garde proposals via or with the support of musical and gestural languages, and exploring diverse sound-producing objects and materials.
Initiation in techniques for emotional control to improve interpretation before classmates and the public.
Promotion of interest and respect for individual and group contributions.
Attention to and improvement of corporal techniques to achieve appropriate expressiveness, deal with inhibitions and overcome obstacles to communication.
Reinforcement of basic techniques for group movements: dance figures in line and in circles, movement in pairs and in small groups around the dance floor, dancing with partners, group coordination, etc.
Choreographic and dance interpretation with the rhythmic formulas used in other levels and with simple accompaniments, valuing the importance of a specific beat in group interpretations.
Interpretation of dances and choreographies from different cultures and styles, dances from around the world, in old styles and modern pop music, paying special attention to the heritage and traditional repertoires of the Valencia Region.
Improvising choreographies, individually and in groups, and appreciating the importance of the elements learned in the music under study.
Initiation in corporal interpretation and improvisation using avant-garde proposals via or with the support of musical and gestural languages.
Initiation in further practise in techniques for emotional control to improve interpretation before classmates and the public.
Interest in improving technical and interpretative capacities and cooperative work. 
Creation of vocal, instrumental, corporal and choreographic pieces using rhythmic formulas under supervision, using the graphic representations of the music under study (time signatures, intensity markings, repeat signs, etc.), with emphasis on the basic principles of compositional procedures.
Creation of prosodies, adapted to their level, using a melody, an accompaniment or a specific text as a means of musical expression.
Creation of instrumental pieces, accompaniments and effects, using a pentatonic scale, gaining initiation in the world of Apps and music software for sound editing and management.
Creation of choreographies for songs and musical pieces in different styles.
Initiation in vocal, corporal and instrumental creation using avant-garde proposals via musical and gestural languages.
Promotion of interest and respect for individual and group creations.
	BL1.1. Interpreting songs and vocal pieces in different styles, strengthening vocal techniques, and improvising simple melodies, while appreciating contributions from individuals and groups.
BL1.2. Interpreting musical pieces in different styles with instruments and the body, strengthening playing techniques, and improvising rhythmic accompaniments, while appreciating contributions from individuals and groups.
BL 1.3. Interpreting dances from different cultures and styles, to strengthen bodily techniques, while improvising group choreographies using musical elements on their level, while enjoying group and individual proposals.
BL1.4. Creating vocal, instrumental and choreographic compositions using elements from the musical language of their level of study and presenting proposals with confidence and openness.
	CAE
SIES
CAE
SIES
CAE
SCS
CAE



	Section 2: Listening
Course 1

	Contents
	Evaluation criteria
	Skills

	Visual and auditory identification of all instruments and their families, including the characteristic instruments of other cultures, in modern popular music, jazz, flamenco, folk and electronic music.
Differentiation between instrumental and vocal groups and chamber ensembles.
Auditory identification and classification of the different ranges of the human voice: soprano, contralto, tenor and bass. Women's and children's voices and mixed choirs.
Interest in the expressive possibilities of the voice and of instruments and their evolution throughout history.
Auditory identification and recognition on music scores of uniform and progressive dynamic markings: f, mf, mp, p, crescendo and diminuendo (and their signs).
Exploration into the parameters of sound in different environments, using verbal descriptions.
Valuing silences and rests as indispensable elements in interpretation and listening.
Rhythm: beat and accent.
Identification and following of beats and accents in diverse listening exercises with binary and ternary rhythms.
Auditory identification of rhythmic patterns including syncopations and missed beats, using musical pieces or fragments in diverse styles.
Key signatures and their representation. Binary and ternary time signatures. Measure bars and final double bars.
Identification of mixed time signatures.
Auditory identification, reading and graphic representation of rhythmic patterns combining basic notes and rests, in binary and ternary time signatures.
Reading and auditory recognition of uniform and gradually changing tempos.
Melody: intervals and scales.
Familiarisation with major, minor and perfect intervals using the diatonic scale.
Alterations: sharps, flats and natural signs. Differentiating tones and semitones.
Familiarisation with major, minor, pentatonic, Oriental and blues scales, using music scores.
Mode. Listening to pieces in major or minor keys.
Listening to melodies with different intervals and characters, and artistic representation of the sensations and emotions generated by them.
Harmony: the function of chords and their construction. Listening to and recognising major and minor chords.
Tonality: tonics and dominants. Auditory identification and reading of perfect cadences.
Listening to songs and pieces accompanied by simple chords.
Musical form. Musical phrases and semi-phrases. Repetition and contrast as the basic structures of music. Repeat signs. Verse form, binary form, ternary form and rondeaux.
Auditory system. Identification and description of the parts of the ear.
Description of the auditory thresholds, pain level and consequences of continued exposure to certain sounds or noises, using listening exercises.
Reflection on the borderline between "music" and "noise", using listening exercises from different cultures and styles, including contemporary music, showing openness and acceptance.
Sound. Auditory recognition of the parameters of sound, using pitch, duration, intensity and timbre, as well as its relation to sound waves and their graphic representation.
Exploring new sounds and modes of sound production, using pupils' own bodies and everyday objects.
Identification of acoustic aggressions in the environment and active contribution to their decrease and to personal and collective well-being. Care for the school sound environment.
Valuing silences and rests as indispensable elements for the exercise of attention during music listening.
	BL2.1. Identifying the variety of timbres, ranges and musical groups from the styles being studied and in their diverse formations, as well as graphic representations of diverse listening exercises, maintaining attention throughout the exercise.
BL2.2. Identifying diverse languages, musical elements and methods of organising diverse works, using recordings and live performances, with the support of music scores.
BL2.3. Discriminating between the possibilities of sound and different ways to produce sound, representing processes implied in graphic form, and identifying daily situations in which the indiscriminate use of sound is made.

	CAE
CAE
CAE
MSST
SCS



	Section 3: Musical and cultural contexts
Course 1

	Contents
	Evaluation criteria
	Skills

	Listening to and recognising the styles, periods and/or cultures of musical works from around the world, including jazz, flamenco, contemporary music and modern pop music, by analysing their musical elements with the support of a variety of resources: music graphs, scores, listening exercises, videos, texts, all related to technical elements with the characteristics of the period in question.
Recognising the most significant composers in different styles and the genres under study.
Recognising the variety of manifestations of dancing related to the styles of music heard, establishing similarities.
Distinguishing the importance of plurality in musical styles and interest in the expansion of horizons and musical preferences as a source of cultural enrichment.
Interest in participating in all kinds of live musical activities: festivals, concerts, performances, etc.
Drawing up papers and reports expressing personal opinions and judgements, either oral or written, on diverse musical works from around the world, including jazz, flamenco, contemporary music and modern pop music related to the sociocultural context, with the support of technological resources.
Participation in talks and discussions on the styles of music studied, adopting respectful attitudes and the appropriate vocabulary, using diverse sources of information.
Drawing up papers after listening to music in different contexts and surroundings, adopting a critical attitude vis-à-vis the indiscriminate use of music.
Using diverse sources of information in the process of searching for and organising music, with respect for adequacy and reliability.
Differentiating and valuing the social functions of musical works from around the world, after attentive listening, including jazz, flamenco, contemporary music and modern pop music, in parties, ceremonies, hymns, rituals, dances, audiovisual materials, etc.
Differentiating and valuing the expressive and communicative functions of music in relation to body language and movement.
 Identification and description of the relationship between the music studied and dance and other arts, using a variety of written and audiovisual materials.
Knowledge of and description of traditional Spanish and Valencia Region repertoires, in relation to the social functions of music, covering the styles already studied. Interest in and respect for the preservation and transmission of musical heritage in general and the Spanish and Valencia Region heritage in particular.
Critical interest in current-day music, musicals, live concerts, and new musical proposals, valuing their creative and innovative features, for the purpose of expanding pupils' musical perspectives and preferences.
	BL3.1. Using musical elements to identify styles, periods and/or cultures, and the means of expression used by different music works in the world, including jazz, flamenco, contemporary music and modern pop music, by means of listening exercises from diverse contexts, while motivating pupils to widen their range of musical preferences.
BL3.2. Being able to discuss and analyse music works from around the world: jazz, flamenco, present-day trends and modern pop music in their sociocultural contexts, and expressing reasoned opinions about these, orally and in written form, and motivating them to widen their musical preferences based on the styles being studied.
BL3.3. Analysing the functions of dance and other arts in the styles and genres studied, undertaking activities and projects using text resources.

	CAE
LC
CAE
CAE



	Section 4: Music and Technologies 
Course 1

	Contents
	Evaluation criteria
	Skills

	Listening entertainment and basic editing of music scores using computer programmes.
Listening to pieces from different cultures, styles and genres using audio programmes.
Recording and editing audio using computer programmes and applications for mobile devices.
Main formats of digital audio.
Initiation in the recording and editing of digital videos.
Creation of simple accompaniments using computer programmes as a support for musical interpretation.
Creation of soundtracks and images for texts using diverse digital resources.
Initiation in Podcasts: voice, text and music.
Interpretation of pieces from different cultures, styles and genres using computer applications.
Standards regulating intellectual property and the rights to honour, intimacy and image rights.
Interest in the use, care and maintenance of electronic instruments, mobile devices and computers.
	BL4.1. Applying digital resources to educating the ear and creating simple accompaniments and sounds using computerised applications for recording, editing audio and editing music scores.

	CD
CAE



	Section 5: Transversal and Common Subjects
Course 1

	Contents
	Evaluation criteria
	Skills

	Strategies for oral comprehension: activation of prior knowledge, maintaining attention, selection of information; memorisation and retention of information.
Types of text: descriptive, instructive, argumentative and particularly narrative texts.
Planning oral texts.
Prosody. Intentional use of intonation and pauses.
Grammatical rules.
Text properties in communication situations: appropriateness, coherence and cohesion.
Respect in the use of language.
Interactive communication situations (conversations, interviews, discussions, debates, etc.).
Linguistic and non-linguistic strategies: introduction, body and conclusion; cooperation, customary courtesies, forms of address, etc.
Respect in the use of language.
Glossary of conceptual terms for the corresponding educational level.
Strategies for reading comprehension: before, during and after reading.
Types of texts normally used in this subject.
Strategies for written expression: planning, writing, review and re-writing.
Presentation formats.
Application of spelling and grammar rules (punctuation, concordance, structure, correct use of conjunctions, etc.).
Text properties in communication situations: appropriateness, coherence and cohesion.
Respect in the use of language.
Strategies for searching for and selecting information.
Procedures for information synthesis.
Procedures for content presentation.
Procedures for quoting and paraphrasing.
Bibliographies and webliographies.
Initiative and innovation.
Self-knowledge. Evaluation of strengths and weaknesses.
Self-regulation of emotions, controlling anxiety and uncertainty and capacity for self-motivation.
Resilience, overcoming obstacles and failures.
Perseverance, flexibility.
Alternative thinking.
Critical awareness.
Means-end thinking.
Planning, organisation and management strategies.
Selection of technical information and material resources.
Strategies for supervision and problem-solving.
Evaluation of processes and results. 
Valuing mistakes as learning opportunities.
Communication skills.
Work, professional and study environments related to this subject.
Self-knowledge of strengths and weaknesses.
Studies and professions related to knowledge in this area.
Self-knowledge of skills and interests.
Structured decision-making processes.
Responsibility and efficiency in completing tasks.
Role playing in work and study teams.
Thinking in perspective.
Solidarity, tolerance, respect and courteousness.
Active listening techniques.
Egalitarian dialogue.
Knowledge of cooperative learning structures and techniques.
Digital search and visualisation tools.
Searches in blogs, wikis, forums, sound banks, specialised websites, online dictionaries and encyclopaedias, specialised databases, etc.
Strategies for filtering information searches.
Storing digital information in computer devices and network services.
Evaluating the positive aspects of ITCs for information searches and contrasting.
Information organisation using different criteria.
Use of the most common ITCs for collaborating with and communicating to groups for work planning, contribution of constructive ideas, understanding others' ideas, etc.; sharing information and resources; building a group product or achieving a group aim.
Email.
Cooperation modules in personalised learning environments.
Social network services such as blogs, wikis, forums, etc.
Habits and behaviour in cyber-communication, personal protection and protection of others against bad practises and cyber-bullying.
Analysis of target audiences and adaptation of communication to them.
Writing, simple formatting and printing of text documents.
Designing multimedia presentations.
Scaling, rotating and cropping images.
Copyrights and publication licenses.

	BL5.1. Interpreting oral texts on the educational level derived from diverse sources using oral comprehension strategies to obtain information and apply it while reflecting on the content, extending knowledge acquired and carrying out learning tasks.
BL5.2. Expressing oral texts which have been planned, in the personal, academic, social or professional sphere, with clear pronunciation, applying the standards of prosody and correct grammar on the corresponding educational level and appropriate to the textual properties of each communication situation, transmitting knowledge in an organised way using non-discriminatory language.
BL5.3. Participating in communication exchanges in the personal, academic, social or professional sphere, applying linguistic and non-linguistic strategies on the corresponding educational level appropriate to oral interaction using non-discriminatory language.
BL5.4. Recognising conceptual terminology used in this subject matter on the corresponding educational level and using it correctly in oral and written activities in the personal, academic, social or professional sphere. 
BL5.5. Reading texts in diverse formats presented on printed or digital media, using reading comprehension strategies on the corresponding educational level to obtain information and apply it while reflecting on the content, extending knowledge acquired and carrying out learning tasks.
BL5.6. Writing texts in the personal, academic, social or professional sphere, in diverse formats and on diverse media, with appropriate formal aspects, applying the standards of correct spelling and grammar on the corresponding educational level and appropriate to the textual properties of each communication situation, transmitting knowledge in an organised way, using non-discriminatory language. 
BL5.7. Finding and selecting information from diverse sources in a contrasted manner and organising the information obtained using diverse procedures for synthesis or presentation of the contents; extending knowledge and drawing up texts in the personal, academic, social or professional sphere, on the corresponding educational level and quoting sources appropriately.
BL5.8. Carrying out tasks or projects efficiently, showing initiative to propose and undertake actions with awareness of one's strengths and weaknesses, showing curiosity and interest during work and acting with flexibility to find alternative solutions.
BL5.9. Planning tasks and projects, either individually or in groups, and suitably forecasting resources and timing to achieve the aims as proposed, adapting to changes and unforeseen factors and transforming difficulties into possibilities, evaluating the process and final product based on guidelines and communicating the results obtained in one's own way.
BL5.10. Recognising studies and professions related to the knowledge being acquired on the corresponding educational level and identifying the knowledge, abilities and skills required so as to relate them to one's strengths and preferences.
BL5.11. Finding and selecting information on work environments, professions and studies related to the knowledge being acquired on the corresponding educational level, analysing the knowledge, abilities and skills required for development and comparing these with the student's own aptitudes and interests to generate alternatives for making vocational decisions. 
BL5.12. Participating in work groups and teams to achieve common aims, sharing diverse roles with efficiently and responsibility, showing support for classmates and empathy and recognition for their contributions, and using egalitarian languages to solve conflicts and discrepancies.
BL5.13. Finding and selecting contrasted information, text documents, images, soundtracks, videos, etc. using filtering strategies in digital media such as sound banks, specialised websites, online dictionaries and encyclopaedias, specialised databases, etc., and registering these on paper in an organised manner or digitally storing them on computer devices and network services.
BL5.14. Collaborating and communicating to construct a product or group task by sharing digital information and contents and using ITC tools, social web services or virtual environments for learning. Applying appropriate behaviour in communication, preventing or reporting inappropriate behaviour and protecting others from bad practises such as cyber-bullying.
BL5.15. Creating and editing digital contents such as text documents or multimedia presentations in an aesthetic manner using desktop information applications for a better understanding of the contents being studied, and knowing how to apply the various types of licenses and permits involved.
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5. TEACHING UNITS 
a) Organisation of teaching units.
COURSE 1
Unit 1 “A WORLD FULL OF SOUNDS” Sound
AIMS
· Understanding the meaning of sound.
· Knowledge of the auditory system.
· Differentiating sound and noise.
· Recognising graphic representations of sound.
· Reinforcing practise with musical notations.
· Interpreting songs with the recorder and voice, with backing track accompaniment.
CONTENTS, ASSESSMENT CRITERIA, KEY SKILLS AND LEARNING STANDARDS
	Section 1: Interpretation and Creation

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Rhythm creation.
Semibreves, breves, crotchets and rests.
Rhythm practise
Song: Introito. 
Melody practise.
- Left hand.
- Right hand.
Melody creation.
Composition and improvisation with the left hand and both hands
Songs:
Branle de Champagne 
When the Saints Go Marching In (sing and play)
Bach's Prelude 
Scarborough Fair (for 2 voices)
Choreography:
Hip-hop

	BL1.1. Interpreting songs and vocal pieces in different styles, strengthening vocal techniques, and improvising simple melodies, while appreciating contributions from individuals and groups.
BL1.2. Interpreting musical pieces in different styles with instruments and the body, strengthening playing techniques, and improvising rhythmic accompaniments, while appreciating contributions from individuals and groups.
BL 1.3. Interpreting dances from different cultures and styles, to strengthen bodily techniques, while improvising group choreographies using musical elements on their level, while enjoying group and individual proposals.
BL1.4. Creating vocal, instrumental and choreographic compositions using elements from the musical language of their level of study and presenting proposals with confidence and openness.
	CAE
SIES
SCS

	Recognising and applying binary rhythms and time signatures by sight-reading or listening to short pieces.
 Identifying and transcribing from dictation rhythmic and melodic patterns using simple formulations.
Distinguishing and using elements used in the graphical representation of music (placement of notes on the staff; treble clef, note duration).
Improvising and playing elementary musical structures. 
Promoting interest in knowledge and care of the voice, the body and musical instruments.
 Singing vocal pieces as proposed, applying techniques for correct vocal expression. 
Doing improvisations and compositions using pre-established patterns.
 Promoting interest in our daily sound environments and reflection on these.


	Section 2: Listening

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Sound
The auditory system
The auditory function in a few animals.

	BL2.1. Identifying the variety of timbres, ranges and musical groups from the styles being studied and in their diverse formations, as well as graphic representations of diverse listening exercises, maintaining attention throughout the exercise.
BL2.2. Identifying diverse languages, musical elements and methods of organising diverse works, using recordings and live performances, with the support of music scores.
BL2.3. Discriminating between the possibilities of sound and different ways to produce sound, representing processes implied in graphic form, and identifying daily situations in which the indiscriminate use of sound is made.

	CAE
MSST
SCS

	Differentiating the concepts of sound and noise.
Reading musical scores with the help of listening exercises. 
Valuing silences and rests as indispensable elements in interpretation and listening. 
Interest in the contribution of music to the quality of human experience, showing a critical attitude towards indiscriminate music consumption.
Doing projects to investigate noise pollution.


	Section 3: Musical and cultural contexts


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	The use of sound in musical compositions.
Rhythm in contemporary music: John Cage.

	BL3.3. Analysing the functions of dance and other arts in the styles and genres studied, undertaking activities and projects using text resources.

	CAE
LC

	Distinguishing the roles played by music in today's society. 
Using the appropriate vocabulary to describe perceptions and musical knowledge. 
Communicating knowledge, opinions and judgements on music in oral and written form with rigour and clarity. 


	Section 4: Music and Technologies


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	CD for doing the activities for each unit, both with a computer and on a digital blackboard.
	BL4.1. Applying digital resources to educating the ear and creating simple accompaniments and sounds using computerised applications for recording, editing audio and editing music scores.

	CD
CAE

	Gaining knowledge of the possibilities given by technologies and using tools for musical activities. 
Participating in all aspects of musical production by demonstrating the use of the relevant materials, methods and technologies. 
Using source materials independently and applying appropriate procedures for drawing up projects on issues related to music.


Unit 2 “A NAME FOR EACH SOUND” Pitch and melody
AIMS
· Recognising pitch as a quality of sound.
· Recognising their graphic representation in sound waves.
· Discriminating between different pitches by listening.
· Knowing the name of the sounds.
· Distinguishing and recognising different melodies.
· Understanding the meaning of an interval.
· Understanding melody throughout history.
· Interpreting songs with the recorder and voice, with backing track accompaniment.
CONTENTS, ASSESSMENT CRITERIA, KEY SKILLS AND LEARNING STANDARDS
	Section 1: Interpretation and Creation

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Rhythm creation.
Quavers, two beamed quavers, four beamed quavers and quaver rest.
Rhythm practise
Song: Corchet. 
Melody practise.
- Practise Bb
Melody creation.
Composition and improvisation with Bb
Songs:
Avatar 
Bella y bestia (sing and play)
The Last of the Mohicans (2 voices) (Orff instrument)

	BL1.1. Interpreting songs and vocal pieces in different styles, strengthening vocal techniques, and improvising simple melodies, while appreciating contributions from individuals and groups.
BL1.2. Interpreting musical pieces in different styles with instruments and the body, strengthening playing techniques, and improvising rhythmic accompaniments, while appreciating contributions from individuals and groups.
BL 1.3. Interpreting dances from different cultures and styles, to strengthen bodily techniques, while improvising group choreographies using musical elements on their level, while enjoying group and individual proposals.
BL1.4. Creating vocal, instrumental and choreographic compositions using elements from the musical language of their level of study and presenting proposals with confidence and openness.
	CAE
SIES
SCS

	Recognising and applying rhythms and time signatures by sight-reading or listening to short pieces or musical fragments. 
Identifying and transcribing from dictation rhythmic and melodic patterns using simple formulations.
Distinguishing and using elements used in the graphical representation of music (placement of notes on the staff; treble clef, note duration).
Improvising and playing elementary musical structures.
Using the elements and resources studied to create songs and instrumental pieces. 
Understanding and identifying the concepts and basic terms related to compositional procedures and time signatures. 
Singing vocal pieces.
Doing improvisations and compositions using pre-established patterns. 
Practising and playing vocal and instrumental pieces and dances in different genres, styles and from different cultures. 


	Section 2: Listening

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Pitch.
The name of the sounds.
Tonal succession.
Ordering sounds. Scales.
Melody.
Intervals.

	BL2.1. Identifying the variety of timbres, ranges and musical groups from the styles being studied and in their diverse formations, as well as graphic representations of diverse listening exercises, maintaining attention throughout the exercise.
BL2.2. Identifying diverse languages, musical elements and methods of organising diverse works, using recordings and live performances, with the support of music scores.
BL2.3. Discriminating between the possibilities of sound and different ways to produce sound, representing processes implied in graphic form, and identifying daily situations in which the indiscriminate use of sound is made.

	CAE
MSST
SCS

	Differentiating the pitches of different instruments.
Reading musical scores with the help of listening exercises. 
Valuing silences and rests as indispensable elements in interpretation and listening. 
Interest in the contribution of music to the quality of human experience, showing a critical attitude towards indiscriminate music consumption.
Valuing silences and rests as indispensable elements in interpretation and listening. 
Describing the different elements of suggested musical works. 



	Section 3: Musical and cultural contexts


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	The origin and names of the sounds in the Middle Ages.
The upper limit of sounds.
Infrasounds and ultrasounds.

	BL3.3. Analysing the functions of dance and other arts in the styles and genres studied, undertaking activities and projects using text resources.

	CAE
LC

	Distinguishing the roles played by music in today's society.
Using the appropriate vocabulary to describe perceptions and musical knowledge. 
Communicating knowledge, opinions and judgements on music in oral and written form with rigour and clarity. 


	Section 4: Music and Technologies


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	CD for doing the activities for each unit, both with a computer and on a digital blackboard.
	BL4.1. Applying digital resources to educating the ear and creating simple accompaniments and sounds using computerised applications for recording, editing audio and editing music scores.

	CD
CAE

	Gaining knowledge of the possibilities given by technologies and using tools for musical activities. 
Participating in all aspects of musical production by demonstrating the use of the relevant materials, methods and technologies. 
Using source materials independently and applying appropriate procedures for drawing up projects on issues related to music.


Unit 3 “THE FORCE OF SOUND” Intensity
AIMS
· Recognising intensity as a quality of sound.
· Recognising their graphic representation in sound waves.
· Discriminating between different intensities by listening.
· Recognising the musical signs used to represent intensity.
· Understanding the meaning of noise pollution.
· Intensity throughout history. Composing simple songs.
· Initiation into improvisation.
· Interpreting songs with the recorder and voice, with backing track accompaniment.
CONTENTS, ASSESSMENT CRITERIA, KEY SKILLS AND LEARNING STANDARDS
	Section 1: Interpretation and Creation

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	 Rhythm creation.
Dots and ties
Rhythm practise
Song: Y punt! 
Melody practise.
- Practise Bb
Melody creation.
Composition and improvisation with Bb
Songs:
Gladiator 
Jingle Bells (sing and play)
Moon River (for 2 voices)
Choreography II
House
	BL1.1. Interpreting songs and vocal pieces in different styles, strengthening vocal techniques, and improvising simple melodies, while appreciating contributions from individuals and groups.
BL1.2. Interpreting musical pieces in different styles with instruments and the body, strengthening playing techniques, and improvising rhythmic accompaniments, while appreciating contributions from individuals and groups.
BL 1.3. Interpreting dances from different cultures and styles, to strengthen bodily techniques, while improvising group choreographies using musical elements on their level, while enjoying group and individual proposals.
BL1.4. Creating vocal, instrumental and choreographic compositions using elements from the musical language of their level of study and presenting proposals with confidence and openness.
	CAE
SIES
SCS

	Recognising and applying rhythms and time signatures by sight-reading or listening to short pieces.
 Identifying and transcribing from dictation rhythmic and melodic patterns using simple formulations.
Distinguishing and using elements used in the graphical representation of music (placement of notes on the staff; treble clef, note duration).
Improvising and playing elementary musical structures. 
Promoting interest in knowledge and care of the voice, the body and musical instruments.
 Singing vocal pieces as proposed, applying techniques for correct vocal expression. 
Doing improvisations and compositions using pre-established patterns.
 


	Section 2: Listening

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Intensity.
Loud and soft sounds.
Dynamics and dynamic markings.
Noise pollution.

	BL2.1. Identifying the variety of timbres, ranges and musical groups from the styles being studied and in their diverse formations, as well as graphic representations of diverse listening exercises, maintaining attention throughout the exercise.
BL2.2. Identifying diverse languages, musical elements and methods of organising diverse works, using recordings and live performances, with the support of music scores.
BL2.3. Discriminating between the possibilities of sound and different ways to produce sound, representing processes implied in graphic form, and identifying daily situations in which the indiscriminate use of sound is made.

	CAE
MSST
SCS

	Differentiating the intensity of different instruments.
Valuing silences and rests as indispensable elements in interpretation and listening. 
Interest in the contribution of music to the quality of human experience, showing a critical attitude towards indiscriminate music consumption.
Using musical concepts to communicate knowledge, opinions and judgements on music in oral and written form with rigour and clarity.



	Section 3: Musical and cultural contexts


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Noise pollution
The origin of the piano-forte.
Motion picture music
Urban music: House

	BL3.3. Analysing the functions of dance and other arts in the styles and genres studied, undertaking activities and projects using text resources.

	CAE
LC

	Distinguishing the roles played by music in today's society.
Using the appropriate vocabulary to describe perceptions and musical knowledge. 
Communicating knowledge, opinions and judgements on music in oral and written form with rigour and clarity. 


	Section 4: Music and Technologies


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	CD for doing the activities for each unit, both with a computer and on a digital blackboard.
	BL4.1. Applying digital resources to educating the ear and creating simple accompaniments and sounds using computerised applications for recording, editing audio and editing music scores.

	CD
CAE

	Gaining knowledge of the possibilities given by technologies and using tools for musical activities. 
Participating in all aspects of musical production by demonstrating the use of the relevant materials, methods and technologies. 
Using source materials independently and applying appropriate procedures for drawing up projects on issues related to music.


Unit 4 “THE COLOUR OF MUSIC” Timbre
AIMS
· Recognising timbre as a quality of sound.
· Discriminating between the timbre of instruments and voices by ear. 
· Understanding the function of the vocal tract.
· The orchestra throughout history.
· Composing simple songs.
· Initiation into improvisation.
· Interpreting songs with the recorder and voice, with backing track accompaniment.
CONTENTS, ASSESSMENT CRITERIA, KEY SKILLS AND LEARNING STANDARDS
	Section 1: Interpretation and Creation

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Rhythm creation
- Semiquavers 
Rhythm practise
Song: Brevis
Melody practise
- Practise F# 
Melody creation
Composition and improvisation with F#
Songs:
We Will Rock You 
Supercalifragilistico (play and sing)
Blowin' in the Wind (for 2 voices)

	BL1.1. Interpreting songs and vocal pieces in different styles, strengthening vocal techniques, and improvising simple melodies, while appreciating contributions from individuals and groups.
BL1.2. Interpreting musical pieces in different styles with instruments and the body, strengthening playing techniques, and improvising rhythmic accompaniments, while appreciating contributions from individuals and groups.
BL 1.3. Interpreting dances from different cultures and styles, to strengthen bodily techniques, while improvising group choreographies using musical elements on their level, while enjoying group and individual proposals.
BL1.4. Creating vocal, instrumental and choreographic compositions using elements from the musical language of their level of study and presenting proposals with confidence and openness.
	CAE
SIES
SCS

	Recognising and applying rhythms and time signatures by sight-reading or listening to short pieces or musical fragments. 
Identifying and transcribing from dictation rhythmic and melodic patterns using simple formulations.
Distinguishing and using elements used in the graphical representation of music (placement of notes on the staff; treble clef, note duration).
Improvising and playing elementary musical structures.
Using the elements and resources studied to create songs and instrumental pieces.
Understanding and identifying the concepts and basic terms related to compositional procedures and time signatures. 
Singing vocal pieces.
Doing improvisations and compositions using pre-established patterns. 
Practising and playing vocal and instrumental pieces and dances in different genres, styles and from different cultures.


	Section 2: Listening

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Vocal timbre
The vocal tract
Voice classification
The timbre of instruments

	BL2.1. Identifying the variety of timbres, ranges and musical groups from the styles being studied and in their diverse formations, as well as graphic representations of diverse listening exercises, maintaining attention throughout the exercise.
BL2.2. Identifying diverse languages, musical elements and methods of organising diverse works, using recordings and live performances, with the support of music scores.
BL2.3. Discriminating between the possibilities of sound and different ways to produce sound, representing processes implied in graphic form, and identifying daily situations in which the indiscriminate use of sound is made.

	CAE
MSST
SCS

	Differentiating sounds from 
Valuing silences and rests as indispensable elements in interpretation and listening. 
Interest in the contribution of music to the quality of human experience, showing a critical attitude towards indiscriminate music consumption.
Differentiating sounds from instruments in an orchestra and their type, and the four commonest voice ranges. 
Using different resources independently as a backup to musical analysis. 



	Section 3: Musical and cultural contexts


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	The voice - man's oldest instrument
Voices in different musical styles

	BL3.3. Analysing the functions of dance and other arts in the styles and genres studied, undertaking activities and projects using text resources.

	CAE
LC

	Distinguishing the roles played by music in today's society.
Using the appropriate vocabulary to describe perceptions and musical knowledge. 
Communicating knowledge, opinions and judgements on music in oral and written form with rigour and clarity. 


	Section 4: Music and Technologies


	Contents 
	Evaluation criteria.
	Skills
	Evaluable learning standards

	CD for doing the activities for each unit, both with a computer and on a digital blackboard
	BL4.1. Applying digital resources to educating the ear and creating simple accompaniments and sounds using computerised applications for recording, editing audio and editing music scores.

	CD
CAE

	Gaining knowledge of the possibilities given by technologies and using tools for musical activities. 
Participating in all aspects of musical production by demonstrating the use of the relevant materials, methods and technologies. 
Using source materials independently and applying appropriate procedures for drawing up projects on issues related to music.


Unit 5 “THE VALUE OF SOUNDS” Duration
AIMS
· Recognising duration as a quality of sound.
· Discriminating between different durations by listening.
· Recognising the musical notes.
· Musical notation throughout history.
· Composing simple songs.
· Initiation into improvisation.
· Interpreting songs with the recorder and voice, with backing track accompaniment.
CONTENTS, ASSESSMENT CRITERIA, KEY SKILLS AND LEARNING STANDARDS
	Section 1: Interpretation and Creation

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Rhythm creation
Reviewing the notes and duration modifiers
Rhythm practise
Song: Conventional
Melody practise
Practise high E
 Melody creation
Composition and improvisation with high E
Songs:
I'm a Believer 
Déjame (play and sing) (Orff instrument)
 Let It Be (for 2 voices)
Choreography III
Comeb. K.,
	BL1.1. Interpreting songs and vocal pieces in different styles, strengthening vocal techniques, and improvising simple melodies, while appreciating contributions from individuals and groups.
BL1.2. Interpreting musical pieces in different styles with instruments and the body, strengthening playing techniques, and improvising rhythmic accompaniments, while appreciating contributions from individuals and groups.
BL 1.3. Interpreting dances from different cultures and styles, to strengthen bodily techniques, while improvising group choreographies using musical elements on their level, while enjoying group and individual proposals.
BL1.4. Creating vocal, instrumental and choreographic compositions using elements from the musical language of their level of study and presenting proposals with confidence and openness.
	CAE
SIES
SCS

	Recognising and applying rhythms and time signatures by sight-reading or listening to short pieces.
 Identifying and transcribing from dictation rhythmic and melodic patterns using simple formulations.
Distinguishing and using elements used in the graphical representation of music (placement of notes on the staff; treble clef, note duration).
Improvising and playing elementary musical structures. 
Promoting interest in knowledge and care of the voice, the body and musical instruments.
 Singing vocal pieces as proposed, applying techniques for correct vocal expression. 
Doing improvisations and compositions using pre-established patterns.
 Promoting interest in our daily sound environments and reflection on these.


	Section 2: Listening

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Short and long sounds
Musical notations
Repeat signs

	BL2.1. Identifying the variety of timbres, ranges and musical groups from the styles being studied and in their diverse formations, as well as graphic representations of diverse listening exercises, maintaining attention throughout the exercise.
BL2.2. Identifying diverse languages, musical elements and methods of organising diverse works, using recordings and live performances, with the support of music scores.
BL2.3. Discriminating between the possibilities of sound and different ways to produce sound, representing processes implied in graphic form, and identifying daily situations in which the indiscriminate use of sound is made.

	CAE
MSST
SCS

	Differentiating the pitches of different instruments.
Reading musical scores with the help of listening exercises. 
Valuing silences and rests as indispensable elements in interpretation and listening. 
Interest in the contribution of music to the quality of human experience, showing a critical attitude towards indiscriminate music consumption.
Doing projects to investigate noise pollution.


	Section 3: Musical and cultural contexts


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	The use of notes in musical compositions
The Morse code as a means of communication using different durations of sounds
Urban music: Break

	BL3.3. Analysing the functions of dance and other arts in the styles and genres studied, undertaking activities and projects using text resources.

	CAE
LC

	Distinguishing the roles played by music in today's society.
Using the appropriate vocabulary to describe perceptions and musical knowledge. 
Communicating knowledge, opinions and judgements on music in oral and written form with rigour and clarity. 


	Section 4: Music and Technologies


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	CD for doing the activities for each unit, both with a computer and on a digital blackboard
	BL4.1. Applying digital resources to educating the ear and creating simple accompaniments and sounds using computerised applications for recording, editing audio and editing music scores.

	CD
CAE

	Gaining knowledge of the possibilities given by technologies and using tools for musical activities. 
Participating in all aspects of musical production by demonstrating the use of the relevant materials, methods and technologies. 
Using source materials independently and applying appropriate procedures for drawing up projects on issues related to music.


Unit 6 “THE EXPRESSIVE POWER OF MUSIC” The qualities of sound
AIMS
· Understanding the importance of using the qualities of sound to convey sensations to listeners.
· Recognising the qualities of sound by ear.
· Knowing the signs used to indicate the qualities of sound on musical scores.
· Learning the concept of descriptive or programme music.
· Analysing musical pieces and scores.
· Enjoying the message of music.
· Composing simple songs.
· Initiation into improvisation.
· Following a listening guide with extra-musical elements.
· Interpreting songs with the recorder and voice, with backing track accompaniment.
CONTENTS, ASSESSMENT CRITERIA, KEY SKILLS AND LEARNING STANDARDS
	Section 1: Interpretation and Creation

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Rhythm creation
- Dotted quavers
 Rhythm practise
Song: Tinri-ritin
Melody practise
- Strengthen your high E and F#
Melody creation
Composition and improvisation with high E and F#
Songs:
Pirates of the Caribbean 
El ciclo de la vida (sing and play)
Romeo and Juliet (for 2 voices)
Choreography: 
Latin pop

	BL1.1. Interpreting songs and vocal pieces in different styles, strengthening vocal techniques, and improvising simple melodies, while appreciating contributions from individuals and groups.
BL1.2. Interpreting musical pieces in different styles with instruments and the body, strengthening playing techniques, and improvising rhythmic accompaniments, while appreciating contributions from individuals and groups.
BL 1.3. Interpreting dances from different cultures and styles, to strengthen bodily techniques, while improvising group choreographies using musical elements on their level, while enjoying group and individual proposals.
BL1.4. Creating vocal, instrumental and choreographic compositions using elements from the musical language of their level of study and presenting proposals with confidence and openness.
	CAE
SIES
SCS

	Recognising and applying rhythms and time signatures by sight-reading or listening to short pieces or musical fragments. 
Identifying and transcribing from dictation rhythmic and melodic patterns using simple formulations.
Distinguishing and using elements used in the graphical representation of music (placement of notes on the staff; treble clef, note duration).
Improvising and playing elementary musical structures.
Using the elements and resources studied to create songs and instrumental pieces.
Understanding and identifying the concepts and basic terms related to compositional procedures and time signatures. 
Singing vocal pieces.
Doing improvisations and compositions using pre-established patterns. 
Practising and playing vocal and instrumental pieces and dances in different genres, styles and from different cultures.


	Section 2: Listening

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	The qualities of sound
Descriptive music
Curiously enough

	BL2.1. Identifying the variety of timbres, ranges and musical groups from the styles being studied and in their diverse formations, as well as graphic representations of diverse listening exercises, maintaining attention throughout the exercise.
BL2.2. Identifying diverse languages, musical elements and methods of organising diverse works, using recordings and live performances, with the support of music scores.
BL2.3. Discriminating between the possibilities of sound and different ways to produce sound, representing processes implied in graphic form, and identifying daily situations in which the indiscriminate use of sound is made.

	CAE
MSST
SCS

	Differentiating sound qualities in different musical fragments.
Reading musical scores with the help of listening exercises. 
Valuing silences and rests as indispensable elements in interpretation and listening. 
Interest in the contribution of music to the quality of human experience, showing a critical attitude towards indiscriminate music consumption.
Doing projects to investigate noise pollution.


	Section 3: Musical and cultural contexts


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	The application of intensity of sound in musical compositions
Descriptive or programme music

	BL3.3. Analysing the functions of dance and other arts in the styles and genres studied, undertaking activities and projects using text resources.

	CAE
LC

	Distinguishing the roles played by music in today's society.
Using the appropriate vocabulary to describe perceptions and musical knowledge. 
Communicating knowledge, opinions and judgements on music in oral and written form with rigour and clarity. 


	Section 4: Music and Technologies


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	CD for doing the activities for each unit, both with a computer and on a digital blackboard
	BL4.1. Applying digital resources to educating the ear and creating simple accompaniments and sounds using computerised applications for recording, editing audio and editing music scores.

	CD
CAE

	Gaining knowledge of the possibilities given by technologies and using tools for musical activities. 
Participating in all aspects of musical production by demonstrating the use of the relevant materials, methods and technologies. 
Using source materials independently and applying appropriate procedures for drawing up projects on issues related to music.


Unit 7 “THE BEAT OF MUSIC” Rhythm 
AIMS
· Recognising the beat of a song.
· Recognising the time signature of a song.
· Understanding the meaning of time signatures.
· Understanding the meaning of bar-lines.
· Rhythm throughout history.
· Composing simple songs.
· Initiation into improvisation.
· Interpreting songs with the recorder and voice, with backing track accompaniment.
CONTENTS, ASSESSMENT CRITERIA, KEY SKILLS AND LEARNING STANDARDS
	Section 1: Interpretation and Creation

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	2.1. Rhythm creation
- Syncopation
4 listening exercises
2.2. Rhythm practise
Song: Sincopando
2.3. Melody practise
- Practise G#
2.4. Melody creation
Composition and improvisation with G#.
Songs:
The Neverending Story 
Where is Your Heart, from Moulin Rouge (sing and play)
Flash Dance (for 2 voices)
	BL1.1. Interpreting songs and vocal pieces in different styles, strengthening vocal techniques, and improvising simple melodies, while appreciating contributions from individuals and groups.
BL1.2. Interpreting musical pieces in different styles with instruments and the body, strengthening playing techniques, and improvising rhythmic accompaniments, while appreciating contributions from individuals and groups.
BL 1.3. Interpreting dances from different cultures and styles, to strengthen bodily techniques, while improvising group choreographies using musical elements on their level, while enjoying group and individual proposals.
BL1.4. Creating vocal, instrumental and choreographic compositions using elements from the musical language of their level of study and presenting proposals with confidence and openness.
	CAE
SIES
SCS

	Recognising and applying binary rhythms and time signatures by sight-reading or listening to short pieces.
Identifying and transcribing from dictation rhythmic and melodic patterns using simple formulations.
Distinguishing and using elements used in the graphical representation of music (placement of notes on the staff; treble clef, note duration).
Improvising and playing elementary musical structures. 
Promoting interest in knowledge and care of the voice, the body and musical instruments.
Singing vocal pieces as proposed, applying techniques for correct vocal expression. 
Doing improvisations and compositions using pre-established patterns.
Promoting interest in our daily sound environments and reflection on these.


	Section 2: Listening


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Ordered contrast
Pulse
Musical beat
Musical beat
Musical rhythm and beat in musical listening exercises
Time signatures

	BL2.1. Identifying the variety of timbres, ranges and musical groups from the styles being studied and in their diverse formations, as well as graphic representations of diverse listening exercises, maintaining attention throughout the exercise.
BL2.2. Identifying diverse languages, musical elements and methods of organising diverse works, using recordings and live performances, with the support of music scores.
BL2.3. Discriminating between the possibilities of sound and different ways to produce sound, representing processes implied in graphic form, and identifying daily situations in which the indiscriminate use of sound is made.

	CAE
MSST
SCS

	Differentiating sound intensities in different musical fragments.
Valuing silences and rests as indispensable elements in interpretation and listening. 
Interest in the contribution of music to the quality of human experience, showing a critical attitude towards indiscriminate music consumption.
Reading musical scores with the help of listening exercises. 



	Section 3: Musical and cultural contexts


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	The use of time signatures in musical compositions
Rhythm in Ancient Greece
Urban music: Latin pop
	BL3.3. Analysing the functions of dance and other arts in the styles and genres studied, undertaking activities and projects using text resources.

	CAE
LC

	Distinguishing the roles played by music in today's society.
Using the appropriate vocabulary to describe perceptions and musical knowledge. 
Communicating knowledge, opinions and judgements on music in oral and written form with rigour and clarity. 


	Section 4: Music and Technologies


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	CD for doing the activities for each unit, both with a computer and on a digital blackboard
	BL4.1. Applying digital resources to educating the ear and creating simple accompaniments and sounds using computerised applications for recording, editing audio and editing music scores.

	CD
CAE

	Gaining knowledge of the possibilities given by technologies and using tools for musical activities. 
Participating in all aspects of musical production by demonstrating the use of the relevant materials, methods and technologies. 
Using source materials independently and applying appropriate procedures for drawing up projects on issues related to music.


Unit 8 “THE FABRIC OF MUSIC” Texture and Harmony
AIMS
· Understanding the meaning of musical texture.
· Recognising the meaning of musical textures.
· Discriminating between different musical textures by ear.
· Composing songs with different textures.
· Creating different chords.
· Classifying intervals.
· Texture throughout history.
· Composing simple songs.
· Initiation into improvisation.
· Interpreting songs with the recorder and voice, with backing track accompaniment.
CONTENTS, ASSESSMENT CRITERIA, KEY SKILLS AND LEARNING STANDARDS
	Section 1: Interpretation and Creation

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	2.1. Rhythm creation
- Triplets
2.2. Rhythm practise
Song: Le llositrè 
2.3. Melody practise
- Practising with sharps and flats (Bb, G# and F#)
2.4. Melody creation
Composition and improvisation with various sharps and flats (Bb, G# and F#)
Songs:
Star Wars (triplets) 
Cuéntame (play and sing)
 (Orff Instrument) 
Yesterday (for 2 voices) 

	BL1.1. Interpreting songs and vocal pieces in different styles, strengthening vocal techniques, and improvising simple melodies, while appreciating contributions from individuals and groups.
BL1.2. Interpreting musical pieces in different styles with instruments and the body, strengthening playing techniques, and improvising rhythmic accompaniments, while appreciating contributions from individuals and groups.
BL 1.3. Interpreting dances from different cultures and styles, to strengthen bodily techniques, while improvising group choreographies using musical elements on their level, while enjoying group and individual proposals.
BL1.4. Creating vocal, instrumental and choreographic compositions using elements from the musical language of their level of study and presenting proposals with confidence and openness.
	CAE
SIES
SCS

	Recognising and applying rhythms and time signatures by sight-reading or listening to short pieces or musical fragments. 
Identifying and transcribing from dictation rhythmic and melodic patterns using simple formulations.
Distinguishing and using elements used in the graphical representation of music (placement of notes on the staff; treble clef, note duration).
Improvising and playing elementary musical structures.
Using the elements and resources studied to create songs and instrumental pieces.
Understanding and identifying the concepts and basic terms related to compositional procedures and time signatures. 
Singing vocal pieces.
Doing improvisations and compositions using pre-established patterns. 


	Section 2: Listening


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Monophonic texture
Polyphonic texture
Accompanied melody
Harmony

	BL2.1. Identifying the variety of timbres, ranges and musical groups from the styles being studied and in their diverse formations, as well as graphic representations of diverse listening exercises, maintaining attention throughout the exercise.
BL2.2. Identifying diverse languages, musical elements and methods of organising diverse works, using recordings and live performances, with the support of music scores.
BL2.3. Discriminating between the possibilities of sound and different ways to produce sound, representing processes implied in graphic form, and identifying daily situations in which the indiscriminate use of sound is made.

	CAE
MSST
SCS

	Differentiating texture in different musical fragments.
Valuing silences and rests as indispensable elements in interpretation and listening. 
Interest in the contribution of music to the quality of human experience, showing a critical attitude towards indiscriminate music consumption.
Doing projects to investigate noise pollution.


	Section 3: Musical and cultural contexts


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Textures in different musical styles
The origin of harmony and its relation to the sciences of Ancient Greece and the Middle Ages

	BL3.3. Analysing the functions of dance and other arts in the styles and genres studied, undertaking activities and projects using text resources.

	CAE
LC

	Distinguishing the roles played by music in today's society.
Using the appropriate vocabulary to describe perceptions and musical knowledge. 
Communicating knowledge, opinions and judgements on music in oral and written form with rigour and clarity. 


	Section 4: Music and Technologies


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	CD for doing the activities for each unit, both with a computer and on a digital blackboard
	BL4.1. Applying digital resources to educating the ear and creating simple accompaniments and sounds using computerised applications for recording, editing audio and editing music scores.

	CD
CAE

	Gaining knowledge of the possibilities given by technologies and using tools for musical activities. 
Participating in all aspects of musical production by demonstrating the use of the relevant materials, methods and technologies. 
Using source materials independently and applying appropriate procedures for drawing up projects on issues related to music.


Unit 9 “THE MESSAGE OF MUSIC” Listening 
AIMS
· Understanding the importance of active listening.
· Recognising how a musical work is produced, from creation to listening.
· Recognising the parts of a song.
· Musical form throughout history.
· Initiating students into musical analysis.
· Composing simple songs.
· Initiation into improvisation.
· Interpreting songs with recorder and voice.
CONTENTS, ASSESSMENT CRITERIA, KEY SKILLS AND LEARNING STANDARDS
	Section 1: Interpretation and Creation

	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	Rhythm creation
Semibreves, breves, crotchets and rests
Rhythm practise
Song: Introito
Melody practise
- Left hand
- Right hand
Melody creation
Composition and improvisation with the left hand and both hands
Songs:
Branle de Champagne 
When the Saints Go Marching In (sing and play)
Bach's Prelude 
Scarborough Fair (for 2 voices)
Choreography:
Hip-hop

	BL1.1. Interpreting songs and vocal pieces in different styles, strengthening vocal techniques, and improvising simple melodies, while appreciating contributions from individuals and groups.
BL1.2. Interpreting musical pieces in different styles with instruments and the body, strengthening playing techniques, and improvising rhythmic accompaniments, while appreciating contributions from individuals and groups.
BL 1.3. Interpreting dances from different cultures and styles, to strengthen bodily techniques, while improvising group choreographies using musical elements on their level, while enjoying group and individual proposals.
BL1.4. Creating vocal, instrumental and choreographic compositions using elements from the musical language of their level of study and presenting proposals with confidence and openness.
	CAE
SIES
SCS

	Recognising and applying binary rhythms and time signatures by sight-reading or listening to short pieces.
 Identifying and transcribing from dictation rhythmic and melodic patterns using simple formulations.
Distinguishing and using elements used in the graphical representation of music (placement of notes on the staff; treble clef, note duration).
Improvising and playing elementary musical structures. 
Promoting interest in knowledge and care of the voice, the body and musical instruments.
Singing vocal pieces as proposed, applying techniques for correct vocal expression. 
Doing improvisations and compositions using pre-established patterns.
Promoting interest in our daily sound environments and reflection on these.


	Section 2: Listening


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	How to listen to music
The passive listener
The active listener
Identifying the character of a musical work
Analysis of a musical composition

	BL2.1. Identifying the variety of timbres, ranges and musical groups from the styles being studied and in their diverse formations, as well as graphic representations of diverse listening exercises, maintaining attention throughout the exercise.
BL2.2. Identifying diverse languages, musical elements and methods of organising diverse works, using recordings and live performances, with the support of music scores.
BL2.3. Discriminating between the possibilities of sound and different ways to produce sound, representing processes implied in graphic form, and identifying daily situations in which the indiscriminate use of sound is made.

	CAE
MSST
SCS

	Valuing silences and rests as indispensable elements in interpretation and listening. 
Interest in the contribution of music to the quality of human experience, showing a critical attitude towards indiscriminate music consumption.
Differentiating sounds from the commonest instruments in popular music, folk music and other music groups.
Using different resources independently as a backup to musical analysis. 


	Section 3: Musical and cultural contexts


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	The listener's attitude at a concert
Different types of musical groups (choir, symphony orchestra, chamber music...)
Details of John Cage's work "4:33"
	BL3.3. Analysing the functions of dance and other arts in the styles and genres studied, undertaking activities and projects using text resources.

	CAE
LC

	Distinguishing the roles played by music in today's society.
Using the appropriate vocabulary to describe perceptions and musical knowledge. 
Communicating knowledge, opinions and judgements on music in oral and written form with rigour and clarity. 


	Section 4: Music and Technologies


	Contents 
	Evaluation criteria
	Skills
	Evaluable learning standards

	CD for doing the activities for each unit, both with a computer and on a digital blackboard
	BL4.1. Applying digital resources to educating the ear and creating simple accompaniments and sounds using computerised applications for recording, editing audio and editing music scores.

	CD
CAE

	Gaining knowledge of the possibilities given by technologies and using tools for musical activities. 
Participating in all aspects of musical production by demonstrating the use of the relevant materials, methods and technologies. 
Using source materials independently and applying appropriate procedures for drawing up projects on issues related to music.


	Section 5: Common and Transversal Subjects 

	Contents
	Evaluation criteria
	Skills
	Evaluable learning standards

	Strategies for oral comprehension: activation of prior knowledge, maintaining attention, selection of information; memorisation and retention of information.
Types of text: descriptive, instructive, argumentative and particularly narrative texts
Respect in the use of language
Interactive communication situations (conversations, interviews, discussions, debates, etc.)
Glossary of conceptual terms for the corresponding educational level
Types of texts normally used in this subject
Application of spelling and grammar rules
Procedures for information synthesis
Critical awareness
Communication skills
Self-knowledge of skills and interests
Structured decision-making processes
Role playing in work and study teams
Solidarity, tolerance, respect and courteousness
Active listening techniques
Digital search and visualisation tools
Use of the most common ITC tools: E-mail
Designing multimedia presentations
Copyrights and publication licenses

	BL5.1. Interpreting oral texts on the educational level derived from diverse sources using oral comprehension strategies to obtain information and apply it while reflecting on the content, extending knowledge acquired and carrying out learning tasks.
BL5.4. Recognising conceptual terminology
 used in this subject matter on the corresponding educational level and using it correctly in oral and written activities in the personal, academic, social or professional sphere. 
BL5.8. Carrying out tasks or projects efficiently, showing initiative to propose and undertake actions with awareness of one's strengths and weaknesses, showing curiosity and interest during work and acting with flexibility to find alternative solutions.
BL5.9. Planning tasks and projects, either individually or in groups, and suitably forecasting resources and timing to achieve the aims as proposed, adapting to changes and unforeseen factors and transforming difficulties into possibilities, evaluating the process and final product based on guidelines and communicating the results obtained in one's own way.
BL5.12. Participating in work groups and teams to achieve common aims, sharing diverse roles with efficiently and responsibility, showing support for classmates and empathy and recognition for their contributions, and using egalitarian languages to solve conflicts and discrepancies.
BL5.15. Creating and editing digital contents such as text documents or multimedia presentations in an aesthetic manner using desktop information applications for a better understanding of the contents being studied, and knowing how to apply the various types of licenses and permits involved.
	LC
LTL
SIES
CD
SCS
MSST
	Understands texts in the textbook, as well as concepts taught in class.
Retains information on data, features, melodies...
Shows respects for music in different styles, from different cultures...
Integrates correctly in groups for work, role playing, group activities...
Recognises the terminology of musical elements.
Applies spelling and vocabulary standards in written activities.
Has a critical and reasoned opinion on the topics covered in class.
Shows interest in class activities and actively participates.
Adapts correctly to group activities, respecting the role of each member.
Participates actively and with respect to listening exercises in class.
Correctly uses computer and digital blackboard in corresponding activities.
Recognises that every work has an author and therefore has rights that must be respected.


b) Time-frame distribution of teaching units. E.S.O. 1
	FIRST QUARTER
	UNIT 1
SOUND
"A world full of sounds"
	8 sessions

	
	UNIT 2
 PITCH AND MELODY
"A name for each sound"
	8 sessions

	
	UNIT 3 
INTENSITY
"The force of sound"

	8 sessions

	SECOND QUARTER
	UNIT 4
TIMBRE
"The colour of music"
	8 sessions

	
	UNIT 5
DURATION
"The value of sounds"
	8 sessions

	
	UNIT 6
THE QUALITIES OF SOUND
"The expressive power of music"
	8 sessions

	THIRD QUARTER
	UNIT 7
RHYTHM
"The beat of music"
	8 sessions

	
	UNIT 8
TEXTURE AND HARMONY
"The fabric of music"
	8 sessions

	
	UNIT 9
LISTENING
"The message of music"
	8 sessions


6. METHODOLOGY. TEACHING GUIDANCE
a) General and specific methodology. Teaching and organisational resources
In secondary education, the subject of music should be approached as a continuation of the previous stage in primary, and we must therefore continue to develop the knowledge students have acquired earlier. This is why we plan to approach music from the viewpoint of the student's own development and that of his or her personal characteristics. Music education must be comprehensive and based on the teaching of music as part of an overall education. Music as a universal and cultural asset should act as yet another basis for strengthening knowledge critically and reflectively. The study of music must focus on strengthening and consolidating the student's knowledge and sensitising them to music. The student should understand the importance of music in history and society. Music education should be open and reflective so that students will better understand the various cultural events occurring throughout history. This contributes to their growth as a person and develops their capacity for abstraction, reasoning, criticism and personal independence.
Music education aims to train people to be free and capable of living together and respecting the values ​​of society.
Designing activities for the development and consolidation of new content has two procedural aspects: a) first, the class group will function as a place for learning, and, b) second, students need to get creatively involved in such activities.
Yet another necessary condition to ensure that students receive meaningful learning opportunities is to present new content at the appropriate time in relation to previous knowledge having been identified by the teacher, so that students can get constructively involved in their own learning. If this time-span is too close, there may not be enough motivation to learn. On the other hand, if it is too far apart in time, the student will become so dependent on the teacher that possibilities for active participation in the learning process may be severely limited. The options student face in this case are few and far between: in most cases teachers simply apply learning by heart as a resource to save the situation.
A good methodological approach capable of providing answers to the above-mentioned constraints will involve a troubleshooting strategy, ie, a method based on the prerequisite that learning needs to be able to resolve all issues related to music. New contents should emerge in line with the response in which the student is involved. In this trouble-shooting scheme, five phases can be identified, which will vary depending on the context in which they take place:
1. Information: once the contents to be given have been selected, in accordance with the general programme, the teacher has to analyse this information to be given to the group and ascertain which knowledge already having been learned is necessary for the appropriate assimilation of new learning. The following methodology can be used:
- Audiovisuals: the use of videos or slides can be multifaceted: it can help students to show their starting knowledge, writing in legends to slides, making comments, etc. 
- Questionnaire on prior knowledge: teachers can prepare a questionnaire on the concepts they want to work with using simple questions that allow students to summarise their prior knowledge and skills. Normally, these can be grouped together for distribution into just a few knowledge areas. On the basis of this, later learning can be built up.
2. Question approach: an awareness of a problem can be addressed as a question. It is important that the group is familiar with the problem as such so it can trigger off the learning process. This approach should affect prior knowledge in such a way that it provokes students to re-evaluate their grasp of the question so as to incorporate new knowledge:
- Brainstorming: this is an activity that helps to bring together lots of ideas from a group in a very short time. To start it off, teachers can ask questions or ask students to complete incomplete sentences. After a few minutes, all the different ideas are noted down. No ideas should be ruled out, so that student will not feel embarrassed, and can say what they really think. Finally, all the ideas are developed and discussed.
- Philips 66: this is another technique that helps teachers to learn from their students. The technique consists of forming 6 groups and developing a joint proposal on a given question for 6 minutes.
- Snowballing technique: this is widely used to find out what each student thinks about a given issue, and then gathering information from all students. This technique involves individually responding to questions and then sharing answers in pairs, small groups and then the entire group.
3. Group problem-solving: either in small groups or in the large group, the focus of the task is to solve the problem at hand. In this phase, the group should make the decisions it deems appropriate for solving the problem, and know how to defend their positions by providing the necessary arguments at the right time:
- Discussions: these can stimulate research activities through group discussions helping to design activities and experiences, prepare a work plan, etc. For this activity to be useful it must be carried out properly, ie, when an activity is being planned, the purpose of the discussion must be specified. 
- Listening exercises: the purpose of these is to allow students hear or see directly what has been learned in class theoretically, and this should lead to the proper conceptualisation, and contribute significant, not just superficial, learning.
- Practical activities: staging these activities will give students a chance to experiment, observe and learn theoretically, because they perform a series of exercises combining the concepts of learning through experimentation, observation and theoretical assimilation.
4. Speech and discussion: a solution is presented to peers, and is then analysed, evaluated and conclusions are drawn in the context of further discussion. Depending on the problem being addressed, the presentation may take the form of: a) a music recital given by one group to the rest of the peer group; b) a verbal presentation, followed if necessary by a debate; or c) in written form in a notebook created by each student from personal memory of what they have learned in class. To further develop this phase, also suitable are:
- Debates: these are useful in collecting everything that has been learned about a given topic. Debates can be organised to reflect groups or individuals with different viewpoints on a given subject. Each group or person should have specific information on the subject from the viewpoint being defended. There should be a moderator, and after the debate, results should be evaluated.
- Making summaries: depending on the nature of the contents, these may be in the form of abstracts or conceptual schemes or even display posters presenting brief information that can be easily understood.
5. Evaluation: evaluation of the work should involve all areas thereof. There must be an external evaluation of the group, but an internal self-evaluation of the group should also be made. The teacher's role in this process should be clearly defined, as success or failure will depend on this. The teacher is responsible for framing the problem appropriately. Limits must be clearly fixed, and approaches leading to confusing interpretations must be avoided. If the problem is suitably introduced and proposed at the right time, the teacher only has to observe the group's work from the viewpoint of non-involvement. The key issue in any problem development is the teacher's ability to ascertain the status of any prior knowledge. It is also the teacher's responsibility to monitor the conditions in which to problem-solving will take place, both with regard to the intrinsic conditions thereof, and significant external factors such as time and place. In addition, the teacher should know how to intervene from the standpoint of ensuring a proper focus on the problem being raised and, ultimately, on the solution being provided by the group. The teacher should avoid unilaterally imposing solutions, justifying them as either "ideal" or because they might be considered the most convenient at any given time.
The teaching-learning process must meet the following requirements:
· It should correspond to the level of the students' development and their prior learning.
· It should ensure significant learning through mobilising their prior knowledge and comprehensive memorisation.
· It should enable students to pursue significant learning on their own initiative. 
· It should provide learning situations that make sense to students in order to motivate them.
· It should encourage critical and thoughtful debate.
· It should not focus on one specific type of music.
· It should encourage participation from all students.
Teaching and organisational resources
It is important to equip the music room with sufficient resources to ensure that students can perform any and all activities deemed appropriate. We should not forget, however, that the teacher's imagination and ingenuity is often the main tool that we have at our disposal. Today there are many centres that have a specific classroom for music education. Amongst the material we can usually find is the following:
* Music staff blackboard.
* Hi-Fi equipment.
* TV and Video/DVD.
* Piano or keyboard.
* Computer. 
In addition, these rooms often have Orff instruments. 

As for classroom literature, it would take too much space to detail the entire catalogue of books and CDs that are recommendable. In general, any music history collection should be accompanied by their corresponding albums or CDs. It is also good to have a sample of music from different styles like current pop, rock, jazz, soundtracks, etc.
Most publishers now accompany their books with audio samples, so that teachers do not have to handle an excessive amount of individual recordings. 
Some of the most important collections from publishers accompanying their works with CDs and DVDs are:
· The great composers from SALVAT.
· History of Catalan, Valencian and Balearic Music, ED.62.
· Great geniuses of music. PLANETA. 
· Great performers of classical music. PLANETA AGOSTINI.
· The Great Periods in Music. Salvat.
It is also convenient to have available a good music dictionary and theme books on musical folklore, musical aesthetics, education and pedagogy, etc.
Space: specific music room, used as the music department.
· Classroom equipment:
a) Musical Instruments (definite pitch percussion, small percussion, electric piano, guitar).
b ) Furniture: (Chairs, desks, blackboards, cabinets, music stands).
c) Music equipment: (CD player, stereo, amplifier, speakers, etc. )
· Teaching materials: the textbooks to be used by the Music Department will be:
1st E.S.O. Course: "A World of Sounds A" Published by Tabarca-Marfil.
2nd E.S.O. Course: "A World of Sounds B" Published by Tabarca-Marfil.
3rd E.S.O. Course: "A World of Sounds C" Published by Tabarca-Marfil.
4th E.S.O. Course: "A World of Sounds D" Published by Tabarca-Marfil.
In addition , these materials are complemented by others that the teacher can provide to the students to expand and complete the required music content.
· Other teaching materials: musical guides, audiovisual support, murals, compact discs, computer material.
b) Teaching and learning activities and strategies. Complementary activities
Active methodology
· Listening, interpretation and creation are the three cornerstones of music education.
· To enable students to assimilate the concepts and procedures, specific methodologies must be used such as: Orff (instruments), Dalcroce (movement), Kodaly (voice) and Willems (rhythm).
· New technologies and contemporary educational trends should also be taken into account, such as: Schaffer (contemporary music), Paynter Hannza (improvisation) and Goodking (jazz).
· Active integration of students in general classroom dynamics and the acquisition and configuration of learning subjects.
· Participation in the design and development of the teaching- learning process.
Motivation
It is essential to start with the interests, demands, needs and expectations of students. It is also important to create dynamics to encourage teamwork.
Attention to student diversity
Our educational procedure with students is based on the principle of accounting for different learning rhythms, different interests and motivations.
Evaluation of the educational process
Evaluation will consider all aspects of the educational process and will allow for feedback, in the form of exact information for possible restructuring of the activity as a whole.
The classroom space
The classroom must have enough space for 30 students, forming a "U"-shaped desk arrangement in the classroom. The "U"-shape concept for student placement is to facilitate interface and control, and create a space in the centre of the room for movement activities. There should also be enough space in the classroom for an instrumental area where all the Orff material has its place, and students will only have to move to that area for instrumental activities, and avoid wasting time in taking out instruments and putting them back in place.
Complementary activities
The extracurricular activities proposed by the Music Department are aimed at completing, in some cases, the training and interests shown by students; in other cases, the aim is that the whole group will have the chance to enjoy listening exercises or interpretations during the academic year.
Some of the activities to be proposed are:
1. Creation of chamber groups (small, but with students of all levels), where students with some prior knowledge can stage a concert for their peers or for the general public. These instrumental ensembles could offer musical exchanges, or concerts at other secondary schools.
2. Another activity is the performance of a teaching concert, for students only. The purpose of this activity would be for students to learn the value all music genres and bring them closer to the world of classical music. 
3. Excursion or field trip to a live music concert held by a classical instrumental group in a large auditorium, or to a musical, where students would come into direct contact with a music group, preferably a large one, so they can value and appreciate music in its actual scenario and in a much more direct way than only through pre-recorded listening exercises or music videos. It is important for the teacher to prepare students appropriately for complementary or extracurricular activities so they can gain the most advantage from these activities and enjoy them more.
4. Staging an educational conference at the teaching centre on issues related to music and social values.
7. STUDENT EVALUATION 
a) Evaluation criteria
Evaluation criteria have already been mentioned in paragraph 5, together with the contents, basic skills and evaluable learning standards. These evaluation criteria will permit continuity with the primary stage and provide evidence for performance on each level as expected. These criteria have been drawn up to include processes of varying complexity, and refer to contents of different types that are executed in different ways, thus ensuring cumulative learning in relation to the learning standards as established.
Evaluating progress must an ongoing process of obtaining information for decision making as to the best way to proceed with teaching and learning. Evaluation criteria have been drawn up from real learning experiences in order to facilitate observation and evaluation in real classroom contexts. Their syntax permits a better selection of the most appropriate instruments (objective tests, interviews, questionnaires, observation scales, etc.) for evaluating different types of content. Rubrics are appropriate instruments for evaluating procedural contents in the subject matter, as they provide objectivity and precision in grading. Similarly, student portfolios facilitate self-evaluation and co-evaluation amongst peers, and therefore, critical reflection in support of student autonomy.
Contents and evaluation criteria have be sequentialised progressively to facilitate identification and evaluation of basic learning at each level. This also facilitates programming reinforcement or additional-content activities, as well as adapting the syllabus for the inclusion of pupils with specific needs.
Many of the educational assumptions included in the competence model have been present for some time in music classrooms. Today there are many teachers who have overcome outdated approaches to teaching, and have managed to make the classroom a lively and stimulating place for students and treat them as the main protagonists. They have created classrooms in which students find greater enjoyment in listening to shared expressions, culminating in the understanding of the richness of musical language and experiences, which are essential for human beings. Similarly, the way this subject can open up to society is already well established in many schools, where teachers do not hesitate to take music out of the classroom (at concerts inside and outside the centre, or at festivals and in exchanges...), as they are aware of its relevance for suitable student motivation. It is essential today to apply new proposals and enrich their good work by incorporating new elements on "how to teach and evaluate". One of these aspects, which is not always totally implemented in practice, but could be enhanced with a more competence-oriented focus, is the interdisciplinary approach. It is more and more urgent to overcome the fragmentation of knowledge and its distribution into areas and subjects that do not truly correspond to the reality experienced by students. The teamwork of teachers, and undertaking group projects, despite the organisational complexity involved, are of great educational value. Without losing sight of issues related specifically to music, teachers should explore the many possibilities of interface and relationships with other areas and languages ​​by using key skills.
Today we live in an era of change in which education cannot remain on the sidelines. For success, it is more urgent than ever to empower a new kind of faculty that considers students to be the true protagonists of education, while taking advantage of all possible aspects offered by their subjects, in our case, the subject of music.
b) Evaluation tools
Evaluation should be carried out using a series of activities that will allow us to collect the information needed and reflect on and improve teaching and learning strategies. This series of activities should include: a daily activities log, different types of written tests, debates, questionnaires, and an evaluation of student workbooks, as well as staging practical tests. 
Evaluation of students should be divided into three phases:
Initial evaluation
This is intended to check the student's prior knowledge and skills having been assimilated during earlier stages of education, their hearing and assimilation abilities through textbook exercises.
Continuous and formative evaluation
The evolution of students should be taken into account, as this will allow teachers to know if the goals of the subject are being met and identify gaps or difficulties in learning in each of the contents being given, so that possible remedial action can be taken.
Final evaluation
This encompasses all of the above and allows teachers to check the level of compliance with goals. 
c) Grading criteria
a.1 Evaluating the teaching and learning process

Evaluation is conceived and implemented as follows:
• Individualised, focusing on the evolution of each student and their initial and particular situation.
• Integrative, meaning it contemplates the existence of different groups and situations and applies flexibility in the application of evaluation criteria as selected.
• Qualitative, to the extent that all aspects affecting each particular situation can be seen and evaluated in a balanced way in view of the different levels of development of students, not just cognitive development.
• Orientative, as this provides students with accurate information on how to improve their learning and acquire the appropriate learning strategies.
• Continuous, as this implies that learning is a process, with various contrasting stages or phases.
Students will be evaluated for Concepts, Procedures and Attitudes regarding: WHAT, HOW AND WHEN.
WHAT TO SCORE?
Student evaluation:
This will focus on the degree of acquisition of skills and content as scheduled.
Teaching evaluation:
This will focus on all elements involved in the teaching process, both programming and application of processes.
HOW TO EVALUATE?
Controls will be made on individual work and group work, considering both the work itself and the development in students of skills and attitudes related to such work. This qualitative and quantitative evaluation is carried out by means of practical tests, observation, dialogue and constant exchange between teachers and students, apart from regular classwork as proposed in activity workbooks.
WHEN TO EVALUATE?
Student evaluation should be made at the following times:
- Initial: This provides data on the starting point for each student, providing a first source of information regarding prior knowledge and personal characteristics, which will allow teachers to pay special attention to differences and suitable methodology.
- Formative or continuous: This focuses on development throughout the teaching/learning process, giving a view of the difficulties and progress in each case.
- Accumulative or final: This evaluation establishes the results at the end of the whole learning process in each school period, as regards goal achievement.
The process also contemplates the existence of tools for self-evaluation and peer evaluation, thereby involving both students and teachers in the entire process.
Evaluation scoring should take into account each of the different contents forming part of the teaching units. Each of these contents will have: 
	Skills
	Percentage

	Linguistic communication:
	10%

	Mathematical skills and basic skills in science and technology (MSST)

	5%

	Cultural awareness and expressiveness
	55%

	Digital skills

	5%

	Social and civic skills (SCS)
Learning to learn
Sense of initiative and entrepreneurial spirit (SIES)

	25% (All round)


 The minimum score to pass the evaluation is 5 points.
This table shows that the grading system will be extensive, intended to evaluate all the work done in the classroom and outside the classroom, as well as the practical knowledge and skills that students have been able to acquire throughout the course. 
Absences may significantly influence student grading. 
RE-EXAMINATION
For recuperation of the subject by students, there will be a series of tests and questionnaires that they must pass, based on the following percentage ratings: 
· 50% of the score obtained in the written test performed by students.
· Another 50% corresponds to different practical tests and/or written work.
STUDENTS WITH PREVIOUS MUSIC COURSES PENDING
For recuperation of the subject by students, there will be a series of tests and questionnaires that they must pass, based on the following percentage ratings: 
· 50% of the score obtained in the written test performed by students.
· Another 50% corresponds to different practical tests and/or written work.
d) Reinforcement and additional activities
The classroom may contain students with similar characteristics, but we are sure to find that each of them is unique as an individual. Their physical and mental abilities can never be the same. Therefore, students should feel they have support in a climate of understanding, where both larger or smaller achievements are valued, serving as a stimulus in difficult times. The teacher should strive to make each student aware of his or her possibilities and difficulties. The complementary activities found in each teaching unit are intended to help students with different learning rates, offering reinforcement or additional activities as required.
In reference to specific reinforcement activities, the music department should have material available to cover different levels within each unit, both for reinforcing the contents given in each unit , and for expanding on the agenda. Internet also offers sites specialising in music, and themes can be brought in for both reinforcement and extension of work done in the music room.
8. MEASURES FOR ATTENDING TO STUDENTS WITH SPECIFIC NEEDS FOR EDUCATIONAL SUPPORT OR REQUIRING EDUCATIONAL COMPENSATION
The textbook activities have different levels of difficulty, so for those pupils with special educational needs or compensatory educational needs, either in theoretical or practical skills, the block activities can be used for specific work depending on their levels and requirements. 
The workbook includes activities that include the minimum contents for each teaching unit. The first listening activities appearing in the book are construed in a simple way, whereas the final block of listening activities have far less support for answering correctly. Students with special needs could be assigned only the first blocks. Entertainment activities are also simple and affordable for students with special educational needs. 
Nevertheless, the music department should also have a variety of material tailored to different levels of difficulty, addressing any other educational needs that may be necessary.
Activities consist of:
• Practical activities:
· Musical fragments, both melodic and rhythmic, for practice, where students can assimilate the theoretical concepts in practical exercises that are required for minimum standards as established.
· Listening exercises for programmed pieces in which students learn to differentiate (progressively) the necessary attitudes for music production, while discerning relevant parameters (pitch, intensity and timbre).
· Practical group work, including all material required for minimum standards as established.
· Theoretical activities:
· Explanation of the theoretical minimum levels as required by the programme, in individual form, with these explanations being reinforced with practical examples given by the teacher or through listening exercises, and in which the teacher will help students to achieve these minimum goals.
9. TRANSVERSAL SUBJECTS
The transverse elements are implicit to and related in some way to various contents in the music area. “Reading comprehension” and "Oral expression" and "Written expression" are present throughout the course as complementary elements, using verbal language as the basis for acquiring musical language. 
As regards “Audiovisual communication”, this is also present in numerous specific audiovisual resources and using music in audiovisual media (film, advertising, videos...). Audiovisual language is an important part of the content when students are asked to analyse works or create their own works, and this is a resource to stimulate and promote music education while strengthening the student's own self-image. “ITC tools” have a specific block of contents for practise. Similarly, elements such as “Entrepreneurship” y la “Civic and constitutional education” are covered in collaboration projects in which respect and civic values ​​are emphasised for optimum results.
Music also helps to develop other transverse elements such as “Sustainable development and the environment” through the rational use of resources or by projects involving the making of musical instruments using recycled materials. Regarding the “Dangers of sexual exploitation and abuse”, students are sensitised so that they can recognise musical works that show or exemplify such dangers and others that denounce these issues. As for “Protection against emergencies and disasters”, students are given advance information on self-protection and emergency plans in theatres and auditoriums. Regarding the “Risk situations arising from ICT use”, precautions are given when students perform research work and share musical productions on the Internet.
The area of ​​music as an artistic area offers many opportunities for students to interact with the environment and contextualize their classroom work, developing skills in “learning to serve others” through participation in charity concerts, awareness "lip dub" campaigns, "flash mobs" , etc. Work on these skills is multifaceted, inviting students to integrate various active teaching methods: cooperative work, project-based learning, case studies, etc.
The Interdisciplinary connections that the subject of music may have with other subjects are varied and diverse. Thus, students are able to relate the contents of two or more subjects, making learning easier and more entertaining, since they do not have to focus on one subject only, but can compare this subject to others that are not being taught in class.
Moreover, students will be able to see how many other fields in life are related to each other, and that the world is structured in a more complex way than their school subjects divided into different courses. They can also learn how to relate class subjects to life, connecting all areas of study to actual life situations.
Teaching Units in this programme are closely related to the subjects of geography and history, since music, like other arts, is subject to influences from the historical and cultural context of the time in which the artistic manifestations arise. Similarly, when students work on some of the activities in this subject, there is a clear interdisciplinary approach to the subjects of Language (text comprehension), Physical Education (bodily expression and instrument practice) and Plastic and Visual Education (visual and manual skills and agility). In relation to Mathematics, there is an interconnection to some of the work activities of certain teaching units (for example, when covering the twelve-tone series). In addition, certain activities are related to the department of Foreign languages, because the programme covers vocal music throughout history and texts are used in different languages ​​(English, French, Italian, etc.). Finally, sessions using score editors and sound production techniques are obviously related directly to the area of Technology.
Whenever deemed appropriate, work is coordinated with the Guidance Department when working with pupils with special educational needs, and students with profiles considered to require special attention.
10. TEACHING PRACTISE ASSESSMENT
10.1. Teaching-learning process indicators
· Justification based on context, student characteristics and the peculiarities of the area or subject in question.
· Relationship to overall aims of the syllabus.
· Incorporation of different types of content: concepts, procedures and attitudes.
· Relationship between goals, content and evaluation criteria.
· Organisation and sequencing of content in teaching units and timing.
· Incorporation and coverage of transverse content.
· Methodological criteria and their relationship to the area or subject, to students and to individual and team work.
· Design activities based on time-frames for teaching and student learning styles.
· Organisation of groups, times and materials based on the methods and types of activities.
· Definition of skill levels for assessing the development of the capacities listed as goals.
· Evaluation tools, and their relation to content and student work.
· Definition of grading criteria, promotion and certification.
· Results of students in proficiency testing and their relationship to school performance.
· Participation of teachers in the production, review and updating of the programme.
· Student participation in the development of teaching units and evaluation.
10.2. Criteria
· Adaptation to context, available resources and the expected purposes of the programme.
· Coherence between theoretical modules and measures as implemented.
· Functionality of measures to respond to actual situations.
· Relevance of the measures taken to respond to identified needs.
· Sufficiency achieved depending on expected minimums in quantity and quality.
· Satisfaction of participants in the development of the process and results as achieved.
10.3. Procedures
To carry out the evaluation process we need:
· Direct observation.
· Questionnaires on the programme.
· Analysis of documents such as: legislation, programming, etc.
· Encouragement of self-evaluation by the student and encouragement for research as a means of self-learning.
· Encouragement of oral and written expression.
· Use of new technological resources through activities performed in the classroom.
· Use of new ITC technologies and their application in the classroom.
· Systematisation of the Initial Evaluation based on different materials and students.
10.4. Time-frame
· At course commencement: analyse all documents from previous year, including the previous year's report, and detection new needs.
· At the end of each quarter.
· At the end of the course. The Department draws up a report with improvement proposals for the next course.
11. CONCLUSION
In conclusion, let us emphasise the three foundations of this programme and the entire basic educational process:
· First, teachers must observe student work continuously, as this is the only way to detect gaps in knowledge or deficiencies in the study and work system, and implement corrections and apply personal attention according to student needs;
· Second, this work must be performed on a daily and continuous basis to facilitate the consolidation of learning and the evaluation of student efforts by students themselves, since they should be aware that the evaluation process is not only limited to specific times, but to the whole year's work including all the activities performed in class;
· Finally, the classroom methodology must be flexible, considering that each student may come from a different educational background, with varying previous knowledge, which teachers will have to detect and counteract using methodology that requires both individual work and collaboration with peers.
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